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California 
Connections ✓ ✓ ✓ ✓
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1 ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓

2 ✓ ✓ ✓ ✓ ✓ ✓

3 ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓

4 ✓ ✓ ✓ ✓ ✓ ✓ ✓

5 ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓

6 ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
Traditional 

Assessment ✓ ✓ ✓ ✓ ✓
Alternative 

Assessment ✓ ✓ ✓ ✓ ✓ ✓ ✓

C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

6.2.6. and 6.2.8.—Egypt and Kush: A Tale of Two Kingdoms
Students use a California example to learn that people compete for needed resources, and access can 
mean success for one group and defeat for the other. Students locate the kingdom of Kush on a map 
and discover the natural surroundings shared by the people of Kush and Egypt and the unique resources 
in various areas of the Nile River Valley that formed the economic bases of the Egyptian and Kushite 
kingdoms. Students explore the similarities and differences in the economic, religious, and political 
systems of both kingdoms and discover the key to survival and success in the eastern Mediterranean and 
the Nile River Valley hinged upon the control of resources and trade in the region. Students learn the 
power of the pharaoh in order to understand the laws and policies aimed at managing the resources of an 
empire and identify some of the products and resources that were most popular at the height of Egyptian 
power. Students look at the influence of supply and demand on the natural systems that made these 
products available in the first place. Students come to understand that human practices have a lasting 
influence on natural systems.

History-Social
Science Standards 

6.2.6. and 6.2.8.

6

Egypt and Kush:  
A Tale of  

Two Kingdoms

California Education and the Environment Initiative
Teacher’s Edition

EEI Supports  New Common  Core and Next  Generation Science  Standards

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

TEACH COMMON CORE STANDARDS 
WITH THE EEI CURRICULUM
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.
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Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, the 
check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery by using 
this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather than teaching 
to every indicated standard. By spending more time on selected standards, students will move toward greater Common Core 
proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this EEI unit will provide 
opportunities for teachers to implement the shift in instructional practice necessary for full Common Core implementation.

California Common Core State Standards Abbreviations

■ ■■ CCCSS: California Common Core State Standards

■ ■■ L: Language Standards

■ ■■ RH: Reading Standards for Literacy in History/Social Studies

■ ■■ RI: Reading Standards for Informational Text

■ ■■ SL: Speaking and Listening Standards

■ ■■ W: Writing Standards

■ ■■ WHST: Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that is 
featured in the Common Core standards applications is cited, using “…” to indicate omitted phrases. For a list of the complete standard 
descriptions, please see the Common Core Reference Pages located on pages 22–23 of this document.

Note for Sixth Grade Units: English Language Arts Standards and their corresponding Literacy Standards are combined in the matrix 
on page 1 and in each lesson table. The verbiage from the standard that most specifically matches the activity is used to represent both 
standards, since usually both differ only slightly. Where the standards have significant differences in how they apply to the lesson activity, 
they are listed separately.

A Note about Common Core Speaking and Listening Standards

Throughout this unit, students participate in various learning structures and groups to analyze, discuss, and synthesize data, which 
supports the skill in Speaking and Listening Standard 1 “Participate effectively in a range of collaborative discussions (one-on-one, 
groups…) with diverse partners.” With prior instruction on collaborative discussions, these various groupings and the materials 
students examine lend themselves to prime discussion material for collaborative discussions. Learning structures with tasks for pairs 
and groups are in the following lessons: 

■ ■■ Lesson 1: Whole class, small group

■ ■■ Lesson 2: Whole class

■ ■■ Lesson 3: Whole class, 2 groups

■ ■■ Lesson 4: Whole class

■ ■■ Lesson 5: Whole class, groups of 4

■ ■■ Lesson 6: Whole class, 3 groups

National Geographic Resources

■ ■■ Water for Life wall map (Lesson 1)
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Unit Assessment Options

Assessments Common Core Standards Applications

Traditional Assessment

Students analyze maps, and answer multiple-choice and short-
answer questions.

RI.6.1 and RH.6–8.1: Cite textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn 
from the text.

RI.6.2 and RH.6–8.2: Determine the central ideas or 
information of a…source; provide an accurate summary of  
the source…

W.6.2: and WHST.6–8.2: Write informative/explanatory texts  
to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis 
of relevant content.

W.6.4: and WHST.6–8.4: Produce clear and coherent writing 
in which the development, organization, and style are 
appropriate to task, purpose, and audience.

W.6.9 and WHST.6–8.9: Draw evidence from literary or 
informational texts to support analysis, reflection, and 
research.

Alternative Assessment

Students design a “time-travel guide” that other students can 
use to help them learn about Egypt and Kush.

RI.6.1 and RH.6–8.1: Cite textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn 
from the text.

RI.6.7 and RH.6–8.7: Integrate information presented in 
different media or formats (e.g., visually, quantitatively) as well 
as in words to develop a coherent understanding of a topic or 
issue.

SL.6.4: Present claims and findings…, sequencing ideas 
logically and using pertinent descriptions, facts, and details…; 
use appropriate eye contact, adequate volume, and clear 
pronunciation…

W.6.1 and WHST.6–8.1: Write arguments to support claims with 
clear reasons and relevant evidence.

W.6.2 and WHST.6–8.2: Write informative/explanatory texts to 
examine a topic and convey ideas, concepts, and information 
though the selection, organization, and analysis of relevant 
content.

b) Develop the topic with relevant facts, definitions, concrete 
details, quotations, or other information and examples.

W.6.7 and WHST.6–8.7: Conduct short research projects to 
answer a question, drawing on several sources and refocusing 
the inquiry when appropriate.

W.6.9 and WHST.6–8.9: Draw evidence from literary or 
informational texts to support analysis, reflection, and 
research.
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Lesson 1 

its tributaries. In the south, there 
are widely separated mountain 
chains, interspersed with low hills 
and seasonal drainages. Spring 
rains brushed southern parts of the 
Kush region and provided water to 
support grasslands and thin forests 
of acacia and sycamore trees, which 
persisted into the first millennium CE 
(Common Era). Date palms are also 
native to this region.

The northern part of Kush 
(referred to as “Lower Nubia”) is 
much less hospitable. It is mainly 
a rocky desert covered by thin soil 
of low fertility. The plain drops off 
rapidly, and the Nile narrows con-
siderably. A series of rapids and 
waterfalls, called cataracts, begins 
below modern Khartoum and 

extends to Aswan, Kush’s traditional 
border with Egypt.

About 10,000 years ago, Lower 
Nubia/Kush was much wetter than 
it is today. By 8000 BCE, sedentary 
populations lived in selected spots 
all along the Nile. While Egyptian 
farmers settled close to the Nile and 
used its annual inundation as a water 
source, farmers in Kush depended on 
a combination of the Nile inundation 
close to the river, and natural rainfall 
in zones where there was enough to 
support farming and pastoralism. 
Wheat and barley were introduced to 
the Lower Nile from Mesopotamia in 
about 6000 BCE.

Cattle-herding nomads migrated 
into Kush during the wet phase, 
about 8000 BCE, and settled not 

only along the 
Nile but also 
throughout 
the desert 
in both Egyptian and Sudanese 
Nubia, with a peak in settlement 
in the Sahara between 6000 and 
3500 BCE. Cattle were probably 
independently domesticated between 
10,000 and 6000 BCE, in this area. 
Herding communities settled above 
the First Cataract and intermingled 
with farming villages. As the climate 
dried, the herders moved south to 
the grasslands near Meroe and in the 
eastern highlands, and nearer to the 
Nile. A king living at Kerma, the first 
capital of Kush, succeeded in uniting 
the people living north of the Fourth 
Cataract by 4000 BCE, predating the 
emergence of the first dynasty of the 
Old Kingdom in Egypt. The people of 
southern Egypt and northern Kush 
traded goods—mostly technologies 
related to growing different 
grains—and both peoples utilized 
the river’s resources with varying 
degrees of success.

Ancient city in Kush

| Key Vocabulary

Aqueduct: A structure used  
to move water from one place  
to another.

Lower Nile: The northern half of 
the Nile River, extending from 
the First Cataract in the south  
to the Mediterranean Sea in  
the north.

Natural resources: Materials, 
such as water, minerals, energy, 
and soil, that people use from 
nature and natural systems.

Upper Nile: The southern half of 
the Nile River, extending from 
the First Cataract in the north to 
Ethiopia and Kenya in the south.

| Learning Objectives

Locate the Kushite civilization  
on a map.

Identify that the Nile River and 
Valley provided the natural 
resources necessary to establish 
the region’s agricultural economy.
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Lesson 1: Sharing a River 

Students read about the “war” over water between Los Angeles and the Owens 
Valley, summarizing key ideas using provided questions. They use a map to identify 
physical features and the Nile River as a resource available to the ancient kingdoms 
of Kush and Egypt.

National Geographic Resources
■ ■■ Water for Life wall map

Use this correlation in conjunction with the Procedures located on pages 36–37 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson. 

Tip: If Dictionary Workbooks need to be reused from year to year, students should not 
write in them.

L.6.4c: Consult reference materials…
to…determine…[a word’s] meaning…

RI.6.4 and RH.6–8.4: Determine the 
meaning of words and phrases as they 
are used in a text…

Steps 1 and 2: Students write an answer to a question posed by the teacher. W.6.2 and WHST.6–8.2: Write 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information…

W.6.3: Write narratives to develop real 
or imagined experiences or events using 
effective technique, relevant descriptive 
details, and well-structured event 
sequences.
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Lesson 1

Waterfall on Nile River, Egypt

Sharing a River
This lesson challenges students to think about how people share the resources available 

in natural systems  The class first reads about the “water war” between Los Angeles and 
Owens Valley in which the citizens of the more powerful city gained access to water resources 
over the less-powerful valley residents 

Students discuss the outcome of 
this conflict and speculate about 
how a different outcome might have 
changed the development of Los 
Angeles and Owens Valley.

Students then apply the idea of 
sharing resources to the ancient 
kingdoms of Egypt and Kush. 
Students locate the neighboring 

kingdoms on a map and discuss 
the resources available to each 
via the Nile River system. They 
predict which resources were most 
valuable to each kingdom and how 
those resources influenced their 
development. Subsequent lessons 
describe resources for which the two 
kingdoms competed as well as the 

influences such competition had on 
natural systems.

Background
The Kingdom of Kush was located 

south of Egypt in the highlands  
of the Upper Nile. The area is 
a high plain traversed by the 
northward flowing Nile River and 
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Student Tasks Common Core Standards Applications

Steps 3 and 4: Students are divided into seven groups, read California 
Connections: The One With the Water, Wins (Student Edition, pages 2–5), and 
answer the question at the end. 

Suggestion: Have students work in small groups to explain the main ideas. Afterwards, 
have a class discussion in which students share the main ideas and the text that supports 
their answers.

Suggestion: Refer to the Reading California Connections Using a Common Core 
Reading and Writing Focus on pages 16–20 to view specific suggestions for integrating 
Common Core standards while reading the selection not only for content, but for text 
structure as well.

RH.6–8.10: By the end of grade 8, read 
and comprehend history/social studies 
texts in the grades 6–8 text complexity 
bands…

RI.6.1 and RH.6–8.1: Cite textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text. 

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

SL.6.4: Present claims and findings (e.g., 
argument, narrative, informative, 
response to literature presentations), 
sequencing ideas logically and using 
pertinent descriptions, facts, and details 
and nonverbal elements to accentuate 
main ideas or themes; use appropriate 
eye contact, adequate volume, and clear 
pronunciation. CA

Step 5: Students examine the Water for Life wall map and discuss parallels 
between Egypt and Kush, and Los Angeles and the Owens Valley.

RI.6.2 and RH.6–8.2: Determine the 
central ideas or information of a…
source; provide an accurate summary of 
the source… 

 RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

SL.6.1: Engage effectively in a range 
of collaborative discussions (one-on-
one, in groups, and teacher-led) with 
diverse partners on grade 6 topics, texts, 
and issues, building on others’ ideas and 
expressing their own clearly.

Step 6: Students examine Map of the Nile Valley (Student Workbook, page 2) while 
the Map of the Nile Valley (Visual Aid #1) is projected. Students then participate in 
a teacher-led discussion.

Tip: If Student Workbooks need to be reused from year to year, students should not 
write in them. Some strategies teachers use to preserve the workbooks are:

■ ■■ Have students use binder paper or other lined or unlined paper.

■ ■■ Have students use a sheet protector over the page and write with a whiteboard 
marker.

■ ■■ Do together as a class on a projector or chart paper.

■ ■■ Project the digital fill-in version and do together as a class.

■ ■■ Students use digital devices to fill in the digital version found on the website.

■ ■■ Make student copies when necessary.

RI.6.7 and RST.6–8.7: Integrate 
information presented in different media 
or formats (e.g., visually, quantitatively) 
as well as in words to develop a coherent 
understanding of a topic or issue.

SL.6.1: Engage effectively in a range 
of collaborative discussions (one-on-
one, in groups, and teacher-led) with 
diverse partners on grade 6 topics, texts, 
and issues, building on others’ ideas and 
expressing their own clearly.
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Lesson 2 

| Learning Objectives

Recognize that the Nile River 
and Valley were the basis for the 
natural resources used by the 
Kushite civilization to establish 
an agricultural economy.

Describe the similarities and 
differences between the Kushite 
and Egyptian civilizations (for 
example, agricultural practices, 
economic, political, and 
religious systems).

while the rocky terrain comes closer to 
the Nile in Kush. The rocky terrain and 
a series of six cataracts on the Upper 
Nile made travel on the river difficult 
and communication between villages 
slow, but they also provided an almost 
impenetrable defense against invasion.

The people of Kush used the river 
to their advantage. In the south where 
the water table was higher, they dug 
wells. They irrigated their agricul-
tural fields by lifting water from these 
wells. Seasonal rainfall supported 
grasslands and hillside forests and 

provided a source 
of irrigation 
water. The people 
built basins lined 
with clay and stored water for the dry 
season. The grasslands also supported 
large herds of cattle. People domesti-
cated the date palm, using its fruit for 
food and its wood for house construc-
tion. In northern Kush, the floodplain 
broadened slightly around the Fourth, 
Third, and Second cataracts. Here, 
farmers adopted the basin-irrigation 
system of agriculture that Egypt had 
earlier perfected. They also began 
growing wheat and barley imported 
from Egypt.

Below the First Cataract the Nile 
Valley broadened and the river calmed. 
The banks were low-lying and reed-
filled, with rich, fertile soil. Every year, 
as the snows of the East African moun-
tains melted, the Nile would swell. In 
Kush, this meant dangerous rapids. In 
Egypt, it meant life-giving floodwaters 
that burst the banks and flowed out 
across the desert. Farmers learned to 
trap the floodwaters in an intricate 
system of dams, canals, and basins. 
Local leaders organized the work, 
and over millennia, laborers extended 
the arable land, making possible an 
economy built on large harvests. The 
Nile also provided fish to eat, mud for 
home construction, and a “highway” 
to move surplus grain, supplies, and 
trade items up and down the valley.

Ancient Egyptian agriculture

| Key Vocabulary

Agriculture: The practice of 
growing crops and raising 
animals for food, fiber, or other 
uses by humans.

Economy: Activities related  
to the production, distribution, 
and consumption of goods  
and services.

Lesson 2: The River’s Resources

Working in pairs, students use maps to identify natural resources and their influence 
on the development of the economies in Egypt and Kush. Students write about how 
the unique natural resources in each kingdom supported or hindered the growth of 
agriculture.

Use this correlation in conjunction with the Procedures located on pages 50–51 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

L.6.4c: Consult reference materials…
to…determine…[a word’s] meaning…

RI.6.4: and RH.6–8.4: Determine the 
meaning of words and phrases as they 
are used in a text…

Step 2: Students assist the teacher in creating a chart on the board by answering 
teacher-directed questions.

RI.6.4 and RH.6–8.4: Determine the 
meaning of words and phrases as they 
are used in a text…

SL.6.1: Engage effectively in a range 
of collaborative discussions (one-on-
one, in groups, and teacher-led) with 
diverse partners on grade 6 topics, texts, 
and issues, building on others’ ideas and 
expressing their own clearly.

Step 3: While viewing Nile Valley Resources Map (Visual Aid #2), students work in 
pairs to complete the chart in Part 1 of Nile Valley Resources Study Guide (Student 
Workbook, pages 3–4). Students share their answers to the questions in the study 
guide.

SL.6.1: Engage effectively in a range 
of collaborative discussions (one-on-
one, in groups, and teacher-led) with 
diverse partners on grade 6 topics, texts, 
and issues, building on others’ ideas and 
expressing their own clearly. 

W.6.2 and WHST.6–8.2: Write 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.

Step 4: While viewing Nile Valley Resources Map, students note where most of the 
resources were found.

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats (e.g., visually, quantitatively) 
as well as in words to develop a coherent 
understanding of a topic or issue.
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Lesson 2

The River’s Resources
Students begin this lesson by brainstorming resources required for an agricultural economy 

and resources that might build an economy no longer capable of supporting agriculture  
They then work with a partner and use a map to identify specific resources available to the 
kingdoms of Egypt and Kush 

They investigate how the resources 
available to each kingdom supported 
the development of their distinct 
economies. By doing so, students 
begin to understand the complexity 
of the relationship between Egypt 
and Kush, and the geographical 
basis in which these two civilizations 
competed for access to and control 
of natural resources. To conclude the 
lesson, students write about how the 

available resources supported growth 
of the economies in both kingdoms.

Once students understand the 
importance of certain natural 
resources to both kingdoms, they 
turn their attention to the ways 
Egyptians and the people of Kush 
used those resources and interacted 
with each other, other societies in 
the region, and the natural systems 
supporting them.

Background
Over the course of about 3,500 years, 

the peoples of ancient Egypt and Kush 
learned to take advantage of the natu-
ral resources and geographic features 
that formed their physical landscape. 
The Nile River was both the dominant 
resource and feature.

In the Upper Nile, the terrain 
was rocky and mountainous. The 
floodplain is wide in the Lower Nile 

Farming near the Nile River, Egypt
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Student Tasks Common Core Standards Applications

Step 5: Students complete Part 2 of Nile Valley Resources Study Guide. W.6.2 and WHST.6–8.2: Write 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.

W.6.9 and WHST.6–8.9: Draw evidence 
from literary or informational texts 
to support analysis, reflection, and 
research.
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Lesson 3 

| Learning Objective

Describe the similarities 
and differences between 
the Kushite and Egyptian 
civilizations (for example, 
agricultural practices, 
economic, political, and 
religious systems).

kingdoms influenced the natural 
systems of the Nile River Valley and 
the Mediterranean Sea.

Background
On the surface, social systems in 

Egypt and Kush seem similar. Both 
were hierarchical, agrarian societies 

with a rigid social structure. Both 
based economic activity around the 
cultivation of grains, which a strong 
central government collected and 
stored for distribution. They generated 
significant surpluses that supported 
an artisan class and a ruling political/
religious class. A strong central 
authority exercised political power 
with a divine right to rule. Religious 
systems reflected natural cycles, and 
while some Egyptian gods were 
adopted by the Nubians, there were 
some that were distinct, most notably 
the lion god Apademak, who was 
popular during Meroitic times in the 
south. The greatest period of similarity 
began when the New Kingdom of 
Egypt conquered Kush, and it ended 
when the Assyrians drove the Nubian 
kings out of Egypt (676 BCE).

Despite their similarities and 
regular interaction with one another, 
the two cultures were quite different. 
In Egypt, the people of the Nile 
Valley were somewhat homogenous. 
Even before a powerful king unified 
them, independent villages utilized 
similar agricultural practices at 
about the same time every year. A 
strong central authority was simply 
more successful and better able to 
plan and coordinate the storage 
and distribution of grain against 
recurrent natural disasters. However, 

agricultural 
practices 
remained locally 
directed (unlike 
in Mesopotamia), and the local 
cycles continued even when disasters 
struck or the central authority 
collapsed. Additionally, Egypt 
generated huge surpluses of grain. 
That grain, along with work from its 
artisan class, formed the basis for all 
trade and wealth.

Homogeneity in Kush was less 
common. Geography and climate 
differed across the kingdom. Basin 
irrigation of wheat and barley was 
possible in the north. In the south, 
seasonal rainfall supported well-
and-cistern irrigation and different 
domesticated crops. Agriculture and 
cattle herding existed side-by-side. 
Even when a strong king united Lower 
and Upper Nubia, tribal life continued 
in the south. This remained the norm 
until the capital moved to Meroe 
(Meroe was founded at least by the 
10th or 9th century BCE, half a century 
or more before it became the capital). 
Then, large-scale iron production 
supported the economy. Before that, 
Nubian kings had based their power 
on their ability to control imports and 
exports from points south and east 
rather than those to the north, as well 
as on agriculture and pastoralism.

Pyramid in Meroe, Egypt

Barter: To trade goods or services 
for other goods or services without 
using money.

Export: (verb) To send a product to 
another country to sell. (noun) A 
product sold in another country.

Import: (verb) To bring a product 
from another country or place. 
(noun) A product brought from 
another country or place.

Surplus: The amount of goods above 
the amount needed to meet one’s 
own needs.

System: A group of things that 
interact and influence each other, 
like ecosystems and systems of laws. 

Tribute: Money or goods paid by  
one ruler or nation to another,  
often resulting from war or a show 
of force.

| Key Vocabulary

Lesson 3: So Much Alike, But…

Students analyze information comparing the economic, political, and religious 
systems in Egypt and Kush. They complete a Venn diagram showing how the 
systems in these kingdoms were similar and different, and they discuss whether 
Egypt and Kush were more alike or different.

Session 1
Use this correlation in conjunction with the Procedures located on pages 64 of the Teacher’s Edition. Only procedure steps with a 
Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

L.6.4c: Consult reference materials…
to…determine…[a word’s] meaning…

RI.6.4 and RH.6–8.4: Determine the 
meaning of words and phrases as they 
are used in a text…

Steps 1 and 2: Students are introduced to Systems Coffers. Students are 
reminded that they have learned what resources were available to Egypt and 
Kush from the Nile River Valley, while viewing So Much Alike, But… (Student 
Workbook, pages 5–7). Project Comparing Egypt and Kush: Economic Systems 
(Visual Aid #3), Comparing Egypt and Kush: Political Systems (Visual Aid #4), 
and Comparing Egypt and Kush: Religious Systems (Visual Aid #5).

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue. 

SL.6.1: Engage effectively in a range 
of collaborative discussions (one-on-
one, in groups, and teacher-led) with 
diverse partners on grade 6 topics, texts, 
and issues, building on others’ ideas and 
expressing their own clearly.

SL.6.2: Interpret information presented 
in diverse media and formats…and 
explain how it contributes to a topic, 
text, or issue under study.
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Lesson 3

So Much Alike, But…
In this lesson, students examine the economic, political, and religious systems in Egypt 

and Kush, and come to understand that the two kingdoms were more alike than different  
Students apply what they have learned about the geographical features and resource bases in 
Egypt and Kush in order to compare the social development within those kingdoms 

Students “discover” information 
within “ancient” coffers about the 
economic, political, and religious 
systems in both kingdoms. Using 
photographs and text, they complete 
Venn diagrams comparing these 

systems. They discuss how these 
ancient peoples utilized natural 
systems to build vibrant and strong, 
yet different, cultures.

This lesson prepares students to 
explore the historical interactions 

between Egypt and Kush as they 
competed for access to and control 
of the natural resources in the region 
they shared. The lesson previews how 
the competition and collaboration 
between these two neighboring 

Hunters in Ancient Egypt
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Student Tasks Common Core Standards Applications

Step 3: A student takes out one information card (from either Economic Systems 
Overview or Economic Systems Images coffer) and reads it aloud or shows it to 
the class. As the student reads or describes the “evidence” from the coffer, the class 
writes a summary of it on Comparing Egypt and Kush: Economic Systems. 

Tell students to note the information on their copy of So Much Alike, But…

Continue in this manner until all the information from the “Economic Systems” 
coffer has been “uncovered” and noted on Comparing Egypt and Kush: Economic 
Systems.

When all the “evidence” from the “Economic Systems” coffer has been read and 
noted, gather the Systems Coffers and collect Student Workbooks for use in the 
next session.

RI.6.1 and RH.6–8.1: Cite textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text. 

SL.6.1: Engage effectively in a range 
of collaborative discussions (one-on-
one, in groups, and teacher-led) with 
diverse partners on grade 6 topics, texts, 
and issues, building on others’ ideas and 
expressing their own clearly. 

W.6.1 and WHST.6–8.1: Write arguments 
to support claims with clear reasons and 
relevant evidence. 

W.6.2 and WHST.6–8.2: Write 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.

W.6.9 and WHST.6–8.9: Draw evidence 
from literary or informational texts…

 
Session 2 
Use this correlation in conjunction with the Procedures located on pages 65 of the Teacher’s Edition. Only procedure steps with a 
Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

L.6.4c: Consult reference materials…
to…determine…[a word’s] meaning…

RI.6.4 and RH.6–8.4: Determine the 
meaning of words and phrases as they 
are used in a text…

Step 1: Divide the class in half and have each half sit on different sides of the 
room. Students turn to So Much Alike, But… (Student Workbook, pages 5–7) and 
continue to explore the similarities and differences between Kush and Egypt by 
opening and analyzing the “evidence” from another Systems Coffer, one group the 
“Political Systems” coffer and the other the “Religious Systems” coffer. The groups 
will repeat the process, modeled in Session 1, of opening the box, sharing each piece 
of information (text or image) with each other, and noting the information on the 
Venn diagram on So Much Alike, But….

SL.6.1: Engage effectively in…
discussions…, building on others’ ideas 
and expressing their own clearly. 

RI.6.1 and RH.6–8.1: Cite textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text. 

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

W.6.2 and WHST.6–8.2: Write 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.
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Student Tasks Common Core Standards Applications

Step 2: Students share evidence from the political and religious Systems Coffers 
they explored, while Comparing Egypt and Kush: Political Systems (Visual Aid #4) 
and Comparing Egypt and Kush: Religious Systems (Visual Aid #5) are projected 
in any order.

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

SL.6.1: Engage effectively in…
discussions…, building on others’ ideas 
and expressing their own clearly.

Step 3: Have students discuss the following questions:

■ ■■ Were Kush and Egypt more similar or more different in their economies, their 
politics, and their religion?

■ ■■ Why do you think this might have been so?

■ ■■ Do you think their similarities meant they would get along well with one 
another, or not?

Suggestion: Assign each of the prompts listed above to groups and have each one share 
their answers. Create a class paragraph based upon students’ input.

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

SL.6.1: Engage effectively in…
discussions…, building on others’ ideas 
and expressing their own clearly.
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Egypt and Kush: A Tale of Two Kingdoms
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Lesson 4 

Background
One net effect of centralization 

of power in Egypt was increasingly 
efficient agricultural land 
management. The amount of 
cultivated land increased, which, 
in turn, increased the size of the 
harvest and the population. Larger 
surpluses were more the result 
of centralized organization than 
of technological innovations; the 
shaduf did not appear until the New 
Kingdom, and the Romans brought 
the saqqia. Larger surpluses, however, 
did lead to increased commercial 
activity by Egyptian ruling elites, 
who sought to control trade and 
expand foreign borders.

Initial contacts between people 
living along the Nile resulted in a 
predictable flow of goods. Egyptians 
had wheat, barley, and linen that 
they exchanged for cattle, dates, and 
copper from northern Kush. Early 
on in the Old Kingdom, military 
raids and formal trading expeditions 
emanated from Egypt. Mysterious 
groups of warriors from further up 
the Nile, whom Egyptians first called 
the Kushites, repulsed these efforts. 
It was not until the Middle Kingdom 
that Egyptian rulers enacted formal 
policies to seize the Nile trade and 

control Kush. With varying degrees 
of success, they subjugated tribal 
groups along the Upper Nile. They 
took cattle, gold, and small numbers 
of slaves as tribute. However, they 
failed to defeat or control the Kushite 
capital of Kerma.

Later, the Egyptians invaded, 
conquered Kerma, and made Kush 
a province. For about 400 years, 
they imposed Egyptian culture 
on the Kushites. The Kushites 
learned to speak Egyptian, wrote 
in hieroglyphics, and buried their 
dead as Egyptians did. After the New 
Kingdom collapsed, the Egyptians 

withdrew from 
Kush. Kings of 
Kush ultimately 
protected Egypt 
from invasion and internal discord, 
and assumed rule of the entire Nile 
Valley from their capital at Nepata. 
When the Greeks took control 
of Egypt, the Kushites withdrew 
further south, establishing a new 
capital at Meroe. The cities of Kerma 
and Nepata remained important, 
however. Cities and rulers competed 
over control of the resources in 
the border area, between the First 
and Second Cataracts. Here, they 
consolidated power around farming, 
cattle, and iron production. Kushite 
kings continued to control the sub-
Saharan trade with Alexandria and 
the Mediterranean well into the days 
of the Holy Roman Empire (962–
1806 CE).

Hieroglyphics

| Key Vocabulary

Cataract: A series of steep rapids 
or a waterfall in a river. 

Commercial: Connected with 
business, industry, or trade and 
operated for a profit.

| Learning Objectives

Describe Kush’s political, 
commercial, and cultural 
relations with Egypt.

Explain the effect of Egypt’s 
improved agricultural methods 
and practices on the civilization 
and its borders.

Explain the reasons each Egyptian dynasty had a policy, related to 
control of the Kingdom of Kush, to ensure access to the ecosystem 
goods and ecosystem services provided by the Nile River.
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Lesson 4

The History of Egypt and Kush
In this lesson, students focus on the conflict and interactions between Egypt and Kush over 

a period of about 3,500 years  Students see that, as Egypt grew in size and power, so did its 
demands for resources  This made it critical for Egyptians to take control of Kush and the Nile 
River in order to ensure access to necessary ecosystem goods and ecosystem services 

As an introduction to the  
changing political relations between 
the two kingdoms, students analyze 
a map showing the capitals of 
both kingdoms throughout this 
period. Then, through a carefully 
constructed set of readings, students 

learn about the series of invasions, 
marriages, and alliances that make 
up the tumultuous history of both 
kingdoms. Student use individual 
timelines to record notes on the 
readings while the teacher notes 
important events on an enlarged 

class timeline. Upon completion 
of this lesson, students understand 
Egypt’s dominance in Northern 
Africa and the Mediterranean and 
are better prepared to examine 
Egypt’s influence on natural systems 
throughout the region.

Ancient Egyptian tomb

Lesson 4: Crowding Out the Crops

Students analyze a map of the Egyptian and Kush capitals. They then listen to five 
“chapters” in Egyptian and Kush history, recording notes on a timeline. As each 
chapter ends, students predict what happens next in the drama between the two 
kingdoms.

Use this correlation in conjunction with the Procedures located on pages 92–93 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

L.6.4c: Consult reference materials…
to…determine…[a word’s] meaning…

RI.6.4 and RH.6–8.4: Determine the 
meaning of words and phrases as they 
are used in a text…

Step 1: Have students turn to Capitals of Egypt and Kush (Student Edition,  
page 9). Project Capitals of Egypt and Kush (Visual Aid #6). Show students that 
this map shows the location of the capital cities for both kingdoms. Explain to the 
class that these cities were not all capitals at the same time, but that the capital cities 
changed as both kingdoms grew in power, fought with each other, formed alliances, 
and were invaded.

SL.6.2: Interpret information presented 
in diverse media and formats…and 
explain how it contributes to a topic…

Step 2: As a class, read through Capitals of Egypt and Kush. Have students locate 
each city on the map.

SL.6.2: Interpret information presented 
in diverse media and formats…and 
explain how it contributes to a topic…

Step 3: Point to the posted Events Timeline. Have students turn to Events 
Timeline (Student Workbook, pages 8–9). Tell students that they are going to listen 
to five “chapters” from the history of Egypt and Kush and that they are to take notes 
on their timeline about what happened during each “chapter.”

Choose five students (or ask for five student volunteers) to help read to the class. 
Hand each student a “chapter” from The History of Egypt and Kush (Information 
Cards #32–36) and ask them to wait until it is their turn in the timeline to read.

RI.6.1 and RH.6–8.1: Cite textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text.
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Student Tasks Common Core Standards Applications

Steps 4 and 5: Point to “The Old Kingdom” on the enlarged version of Events 
Timeline and have the student with the corresponding chapter read it aloud. When 
the student has finished reading, help students summarize what happened in that 
period of history in Egypt and Kush by noting some key details on the large timeline. 
Before moving on to the second “chapter” (read by a different student), have the 
class predict what they think will happen to Egypt and Kush next. Do this between 
all the subsequent “chapters” in the history.

When all the “chapters” have been read and students have summarized what 
happened in each, ask students how commercial relations affected the history of 
these two kingdoms. 

Suggestion: Have students refer back to the visual aids and have students explain how 
the information from maps, diagrams, visual aids, and the text from the reader work 
together to help them understand the main ideas and details.

RI.6.1 and RH.6–8.1: Cite textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text.

RI.6.2 and RH.6–8.2: Determine the 
central ideas or information of a…
source; provide an accurate summary of 
the source…

RH.6–8.10: By the end of grade 8, read 
and comprehend history/social studies 
texts in the grades 6–8 text  band…

SL.6.1: Engage effectively in a range of 
collaborative discussions (one-on-one, in 
groups…)…

c)  Pose and respond to specific 
questions with elaboration and detail 
by making comments that contribute 
to the topic, text, or issue under 
discussion.
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Egypt and Kush: A Tale of Two Kingdoms
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Lesson 5 

self-proclaimed kings still collected, 
stored, and used grain in the same 
way a pharaoh might. What they 
lacked was a system that could accrue 
the vast surpluses collected from the 
entire Nile Valley. A strong hierarchi-
cal social and political system assured 
that resources were used efficiently 
to maximize the harvest, account for 
all elements of it, and make sure that 
everyone gave what was due to the 
ruling parties.

The surplus grain collected was the 
basis for all trade in Egypt. Taxation 
was the primary policy enforced to 

collect the grain. Officials also heavily 
taxed other goods and services. The 
taxes presented to the king as tribute 
by both nomes (local districts) and 
foreigners included finished goods, 
which directly influenced and 
controlled individual use of resources. 
The rulers also heavily taxed foreign 
merchants, and a highly developed 
customs department existed at all 
oases, ports, and border crossings.

As Egypt’s economic and 
agricultural power increased, so did 
her military might. By the time of 
the New Kingdom, the Egypt’s army 

| Learning Objectives

Provide examples of the 
goods that played a role in 
Egyptian trade in the eastern 
Mediterranean and Nile Valley.

Describe the influence of Egyptian 
trade on the development of 
laws, policies, and incentives 
that were created to govern the 
use and management of the 
natural resources in the eastern 
Mediterranean and Nile Valley.

controlled trade 
and tribute 
in countries 
bordering 
the eastern Mediterranean and in 
Kush. In the case of Kush, Egyptian 
authorities required communities 
from Nepata to Aswan to pay tribute, 
which, in turn, forced the local people 
to intensify their efforts to gather 
local resources. In particular, gold 
mining and excavation of building 
stone were a high priority. Intensified 
resource extraction placed stress 
on an already fragile ecosystem. 
Anthropological evidence suggests 
that resource depletion and related 
environmental consequences, such as 
erosion and flooding, may have led to 
the military and political strife which 
ultimately led to abandonment of 
some villages, and even cities.

| Key Vocabulary

Law: Arule made by a community, 
government, or ruler.

Policy: A course of action adopted 
and pursued by a group or its rulers.

Model of Nubian army
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Lesson 5

Egypt’s Commercial Success
In this lesson, students trace popular goods traded in the Egyptian world and describe their 

relationship to the natural resources available in Egypt and Kush  They also learn about 
the influence that trade had on the development of laws and policies created to manage these 
resources, beginning with the social structure and division of labor in Egyptian society 

Students read statements made 
by a variety of fictitious Egyptian 
workers, who describe how 
Egyptian policies and laws regard-
ing the trade or acquisition of 
popular goods affected them and 
their livelihoods. The statements 
also provide examples of the effects 
of policies on the natural systems 
from which the goods came.  

Students then complete a graphic 
organizer that summarizes the  
natural resources traded and the 
rules governing each situation.

This lesson builds student 
understanding of the relationship in 
Egyptian society between goods and 
services, other social systems, and the 
natural systems upon which people in 
the Nile River Valley depended.

Background
Egypt’s agricultural system 

operated with or without centralized 
control. During periods of strong cen-
tral authority, the harvest was simply 
better organized and more efficiently 
accounted for, collected, stored, and 
used. However, even in times of chaos 
and decentralization, which were 
relatively rare, local governors or 

Wheat crops

Lesson 5: Egypt’s Commercial Success

Students read statements from fictitious Egyptian workers describing the effects 
of Egyptian policies and laws on them and their livelihoods. Students use the 
statements to complete a graphic organizer summarizing the natural resources and 
rules involved in each situation.

Use this correlation in conjunction with the Procedures located on pages 106–107 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

L.6.4c: Consult reference materials…
to…determine…[a word’s] meaning…

RI.6.4 and RH.6–8.4: Determine the 
meaning of words and phrases as they 
are used in a text…

Steps 3 and 4: Place students in groups of four. Have students turn to Egyptian 
Rules About Resources (Student Workbook, pages 10–11). Explain that the first 
column on the chart lists the people they will read about. In the next two columns, 
students should list what resources each person used and the rules they had to 
follow to get their jobs done.

Have students turn to Jobs, Resources, and Rules (Student Edition, pages 10–12). 
Explain that there is one statement from each of the people listed on the chart. Tell 
the groups that they may read the statements aloud and fill out their charts as they 
go, or they can divide the statements among the group members and read silently, 
sharing information about each person until everyone in the group has filled in the 
chart on Egyptian Rules About Resources.

RI.6.7 and RST.6–8.7: Integrate 
information presented in different media 
or formats (e.g., visually, quantitatively) 
as well as in words to develop a coherent 
understanding of a topic or issue.

W.6.2 and WHST.6–8.2: Write 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information…

W.6.4 and WHST.6–8.4: Produce clear 
and coherent writing in which the 
development, organization, and style 
are appropriate to task, purpose, and 
audience…

W.6.9 and WHST.6–8.9: Draw evidence 
from literary or informational texts…
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Student Tasks Common Core Standards Applications

Steps 5 and 6: As students are completing their assignment, go around to each 
group and “secretly” assign one of the occupations to 14 randomly selected 
students. Tell selected students that they are going to act out the different 
occupations during a game of charades. When time is up, have the groups stay 
together but turn their attention to the front of the class.

To review the professions and the use of resources in Ancient Egypt and Kush, 
ask each selected student to come up and act out the occupation that you 
assigned to them. Allow the rest of the class to guess the occupation the group is 
demonstrating, and identify the resources and rules related to that profession.

Engage in a discussion using the questions provided in the Teacher’s Edition.

SL.6.1: Engage effectively in a range of 
collaborative discussions (one-on-one, in 
groups…)…

c)  Pose and respond to specific 
questions with elaboration and detail 
by making comments that contribute 
to the topic, text, or issue under 
discussion.

d) Review the key ideas expressed 
and demonstrate understanding 
of multiple perspectives through 
reflection and paraphrasing.

SL.6.2: Interpret information presented 
in diverse media and formats…and 
explain how it contributes to a topic…

SL.6.4: Present claims and findings…, 
sequencing ideas logically and using 
pertinent…facts, and details… use 
appropriate eye contact, adequate 
volume, and clear pronunciation…
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Egypt and Kush: A Tale of Two Kingdoms
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Lesson 6 

| Learning Objective

Provide examples of the direct 
and indirect influences of 
Egyptian trade in the eastern 
Mediterranean and Nile Valley on 
the natural systems in the region.

of the commercial exchanges took 
the form of tribute—offered volun-
tarily or, more usually, under threat 
of force—from rulers in foreign lands 
and from individual villages.

During the New Kingdom, Egyptian 
officials seized control of the traditional 

sub-Saharan trade networks from 
Kush. They took all other commodities 
from the subjugated Nubians as tribute. 
Cattle and gold, in particular, were in 
great demand. Records of Egyptians 
taking cattle from Kush date back to 
the Old Kingdom. By the time of the 

New Kingdom, 
the number of 
cattle taken grew 
quite large. A 
direct result of this practice was the 
depletion of Nubian herds. Indirectly, 
pressure to increase the supply of 
cattle led to overgrazing of grasslands. 
Exposed soils were subject to erosion 
by wind and water. This erosion, in 
turn, accelerated the process  
of desertification.

Egyptian trade policies had 
similar influences in other parts 
of the region. The demand for 
high-quality lumber by Egyptians, 
Assyrians, and Babylonians caused 
the partial deforestation of cedar 
forests in modern-day Lebanon and 
Syria. Within Egypt, the destruction 
of the ibises’ marshy habitat through 
land reclamation projects to increase 
the cultivated land eventually led 
to the ibis’s disappearance from 
Egypt. In Kush, the manufacture of 
iron weapons eventually led to the 
deforestation and desertification 
of the land around Meroe. This, in 
conjunction with nomadic attacks 
and an invasion by the Axumites, 
caused the eventual abandonment of 
that city.

Cattle roaming dry land

| Key Vocabulary

Demand: Quantity of a good 
or service that consumers are 
interested in purchasing from 
producers and suppliers at a  
given price.

Market: A public place where 
people gather to buy and sell 
goods. (verb) To promote sales of 
products or ideas.

Supply: The total amount of a 
good or service that is available 
for people to buy or use.
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Lesson 6

The Influence of Trade
In this lesson, the class explores the popularity of the color purple in the ancient world and 

learns how the Egyptians acquired the special dye used to produce it  Together, the teacher 
and students complete a two-column chart identifying the effects of the dye on social systems 
and on natural systems in the region 

Students then read about one 
of three other products traded 
among the kingdoms of the 
Mediterranean—cedar wood, the 
ibis, and iron ore. Students complete 
their own chart, noting the inf lu-
ence of the product on the social 
and natural systems in the region.

The commercial success of a 
kingdom, such as Egypt, depended 

upon its products. The production 
of those products hinged upon the 
natural systems from which they 
(or the resources to make them) 
were derived. Through this lesson, 
students come to see that trade 
practices in the Nile Valley and 
eastern Mediterranean had direct 
and indirect influences on the health 
of the region’s natural systems.

Background
Trade, as practiced in Egypt, did 

not normally consist of individual 
merchants buying and selling goods. 
While a degree of this type of trade 
took place between villagers and the 
small merchant class, the Egyptian 
state controlled most of the foreign 
trade. Representatives of the pharaoh 
engaged in trade, but a large number 

Nubian woman selling clothing

Lesson 6: The Influence of Trade

Students work together to analyze a case study illustrating how trade in a popular 
purple dye influenced social and natural systems in the ancient Mediterranean. They 
then read about and analyze the influences of one other popular trade item.

Use this correlation in conjunction with the Procedures located on pages 118–119 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

L.6.4c: Consult reference materials…
to…determine…[a word’s] meaning…

RI.6.4 and RH.6–8.4: Determine the 
meaning of words and phrases as they 
are used in a text…

Step 1: Have students think about the connections between natural resources, 
human social systems, and natural systems. Ask the class the following questions:

■ ■■ What city got the water in the “fight” between Owens Valley and Los Angeles 
100 years ago?

■ ■■ How did the water affect the city of Los Angeles? 

■ ■■ What happened to Owens Valley as a result? 

■ ■■ How did having the water or not having the water change the social systems 
of the two communities? For example, how did it change their economy and 
politics? 

■ ■■ How did the situation change the natural systems in Los Angeles and Owens 
Valley? 

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

SL.6.2: Interpret information presented 
in diverse…formats…and explain how 
it contributes to a topic, text, or issue 
under study.

Step 2: Have students turn to The World Demanded Purple (Student Edition, 
pages 13–14) and project The World Demanded Purple (Visual Aid #7). 

Read aloud The World Demanded Purple and direct students to follow along. 
As they read, tell students to make notes about any information in the article that 
shows how humans or natural systems were affected (changed) by the marketing of 
Tyrian purple dye.

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

RI.6.10 and RH 6–8.10: …read and 
comprehend history/social studies 
texts…independently and proficiently.

Step 3: Have students turn to Influences of Egyptian Trade (Student Workbook, 
pages 12–13). Project Influences of Egyptian Trade 1 (Visual Aid #8). Point out the 
headings of the columns on the chart. Explain to the class that they are going to list 
the effects of Tyrian purple dye on social systems and natural systems, using the 
chart. Work with students to fill in information from the article in both columns.

RI.6.1 and RH.6–8.1: Cite textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text. 

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

W.6.9 and WHST.6–8.9: Draw evidence 
from literary or informational texts 
to support analysis, reflection, and 
research.
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Student Tasks Common Core Standards Applications

Step 4: Divide the class into three groups. Assign each group one of the three 
readings, The Fabled Cedars of Lebanon (Student Edition, pages 15–16), The 
Sacred Ibis of Egypt (Student Edition, pages 17–18), or The Iron Ore of Meroe 
(Student Edition, pages 19–20). As they read, encourage them to make notes about 
information in the article that they could put in the chart on Influences of Egyptian 
Trade. 

Conduct a class discussion of the three products and their effects on social and 
natural systems. 

Project Influences of Egyptian Trade 1 and 2 (Visual Aids #8–9) and record 
students’ findings in the remaining rows on the chart.

Suggestion: Have students discuss note-taking strategies before reading the article. 
Provide struggling students sentence stems and guided reading material before having 
them read through as a class.

RI.6.7 and RH.6–8.7: Integrate 
information presented in different media 
or formats…to develop a coherent 
understanding of a topic or issue.

RI.6.10 and RH.6–8.10: …read and 
comprehend history/social studies 
texts…independently and proficiently.

SL.6.2: Interpret information presented 
in diverse…formats…and explain how 
it contributes to a topic, text, or issue 
under study. 

W.6.1 and WHST.6–8.1: Write arguments 
to support claims with clear reasons and 
relevant evidence. 

W.6.2 and WHST.6–8.2: Write 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information though the 
selection, organization, and analysis of 
relevant content.

Unit Assessment

Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations. 
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California Connections and Common Core

Reading California Connections using a Common Core Reading and Writing Focus

Reading

History teachers can further enhance the teaching of Common Core Reading Literacy Standards by noting the suggestions below 
and in the following pages while reading the California Connections selection for content. Explicitly teach students to pay 
attention to the structure of the text by noting the following:

■ ■■ Note how the author cites evidence to support main points and analysis. (RH.6–8.1)

■ ■■ Note how the author sets up the central ideas or information; and provide an accurate summary of the text distinct from 
prior knowledge or opinions. (RH.6–8.2)

■ ■■ Identify key steps in a text’s description of a process related to history. (RH.6–8.3)

■ ■■ Note how the author explains the meaning of key words, phrases, and vocabulary related to history-social studies. (RH.6–8.4)

■ ■■ Analyze the author’s point of view and purpose, including watching for loaded language and inclusion or avoidance of 
particular facts. (RH.6–8.6)

■ ■■ Note how the information in the California Connections text integrates with information provided throughout the unit in 
diverse formats, including charts, graphs, photographs, videos, or maps. (RH.6–8.7)

■ ■■ Analyze the relationship between a primary and secondary source on the same topic. (RH.6–8.9)

■ ■■ Note comprehension strategies for understanding text. (RH.6–8.10)

Note: Standard descriptions from the Reading Standards for Literacy in History/Social Studies are paraphrased and combined, using 
terminology that applies to reading a California Connections selection.)

Writing
Many California Connections selections can be used as a model for future student writing tasks applying the Writing Literacy 
Standards by noting how the author structures the text, organizes the ideas, and provides well-chosen relevant and sufficient 
facts, extended definitions, concrete details, quotations, or other information and examples. 

Using the California Connections Selection
The following pages note specific places where the California Connections selection provides examples for specific Writing 
Literacy Standards, using this selection as a writing model. They also provide suggestions for teaching students to analyze text 
structure using the Reading Literacy Standards. Teachers can incorporate more suggestions from the list above. 
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2 CALIFORNIA EDUCATION AND THE ENVIRONMENT INITIATIVE I Unit 6.2.6. and 6.2.8. I Egypt and Kush: A Tale of Two Kingdoms I Student Edition

California Connections: The One With the Water, Wins 

Lesson 1  |  page 1 of 4

The One With the Water, Wins

Owens Valley, California

Tom soon found out that the 
wheel had been locked on 
purpose. Why? The people 
of Owens Valley, California, 
and one of the largest water 
companies in the world were 
arguing over the right to use 
the water—again. 

The argument was not a 
new one. The city of Los 
Angeles, over 250 miles 
away, had been taking 
water from Owens Valley 
for 94 years. Over time, the 
argument had turned into a 
real fight. To find out why, we 
need to go back in time and 
learn about the people who 
settled Owens Valley. We 
also need to understand why 
the city of Los Angeles was 
interested in their water.

The Owens Valley
The Owens Valley is more 

than 100 miles long. Majestic 

Every morning, Tom Taylor turns a large metal wheel and watches the 

water from Pine Creek rush through a gate in the Los Angeles Aqueduct. 

One morning in 2006, however, he arrived to find a lock and chain around 

the wheel. Thinking it was a trick, he cut the chain and opened the water 

gate. To his surprise, the next morning there was a bigger chain.

California Connections and Common Core

WHST.6–8.8: 
Gather relevant 
information from 
multiple print and digital 
sources (primary and 
secondary), using 
search terms effectively; 
assess the credibility and 
accuracy of each source; 
and quote or paraphrase 
the data and conclusions 
of others while avoiding 
plagiarism and following 
a standard format for 
citation. CA

Suggestion: Have 
students conduct an 
Internet search about the 
history of the Owens Valley. 
Ask students to evaluate 
the sources and determine 
their validity. Have 
students create a T-chart to 
compare the information 
from this reading and what 
they found online.
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mountains surround it. The 
Owens River once flowed 
through the center of the 
valley, filling a large and 
beautiful lake. Antelope and 
elk roamed the meadows. 
Piute Indians were the first 
to live there. They called the 
mountains to the east “Inyo,” 
which means, “dwelling place 
of the great spirit.”

The settlers who came 
west to Owens Valley were 
mostly cattle ranchers and 
farmers. They lived in the 
shadow of the Sierra Nevada 
mountain range. These 
settlers grew corn and alfalfa 
with water from the Owens 
River. Sometimes the river 
would flood, making the land 
around it soggy and useless. 
Life was hard, yet the people 
were happy. They depended 
on one another, sharing their 
rich harvests with neighbors.

The ranchers and farmers 
worked the land and 
founded towns that grew. 
Their towns had names like 
Independence, Bishop, Lone 
Pine, and Olancha. When 
railroads came through 
Owens Valley, people were 
grateful. They welcomed 
railroads because they 
promised more trade, as 
well as a connection to the 

outside world. Unfortunately, 
railroad companies laid the 
tracks far away from the 
towns, which did not help the 
people in the valley.

The Owens River also 
posed problems for the 
settlers. Depending on the 
amount of rainfall, the river 
could be dry one year and 
overflowing the next. Most 
farmers knew that they 
needed irrigation systems 
to control the flow of water, 
but they did not have money 
to build them. Then in 1902, 
Congress passed the New 
Lands Reclamation Act. The 
purpose of the act was to 

attract new settlers to the 
West. The newly formed 
Reclamation Service would 
build dams, channels, and 
irrigation systems so that 
new settlers could grow 
crops and raise cattle, even 
on the driest land.  Settlers 
could borrow money for land 
and supplies and repay the 
loans when they had earned 
enough money.

Congress assigned a man 
named Joseph Lippincott to 
work in California. He knew 
that many communities in his 
state needed help. One of 
the first surveys he ordered 
was for an irrigation project 

California Connections: The One With the Water, Wins 

Lesson 1  |  page 2 of 4

Owens River, California

California Connections and Common Core

RI.6.7 and RH.6–8.7: Integrate information presented in different media or formats…to 
develop coherent understanding of a topic or issue.

Suggestion: Discuss how the picture on the previous page and the picture on this page serve to 
create a better understanding of the Owens Valley.

RI.6.4 and RH.6–8.4: 
Determine the meaning 
of words and phrases as 
they are used in a text, 
including…history/social 
studies.

■ ■■ channels

Suggestion: “Channels” 
is a multiple-meaning 
word that may confuse 
students. Provide them the 
multiple-meanings and 
have students determine 
the correct meaning based 
upon contextual evidence.
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Orange grove

in Owens Valley. When the 
residents heard this news, 
they were excited! It seemed 
their dream of expanding their 
small community was about to 
come true.

The City of Los Angeles
Meanwhile, in Los Angeles, 

the population was doubling 
every year. Everyone seemed 
to be planting orange groves. 
New towns sprang up. Land 
prices rose. The men in 
charge of the Department 
of Water and Power were 
worried. They did not know if 
the city would have enough 
water to sustain its growth.

William Mulholland was 
the head of the Department 
of Water and Power. It was 
his job to find more water 
for the city of Los Angeles. 
An old friend, Fred Eaton, 
came to see him. He had an 
idea. Mulholland and Eaton 
would engineer a 238-mile 
aqueduct to bring water to 
the Los Angeles basin. The 
water would come from the 
Owens River.

Soon after, Mulholland and 
Eaton went camping with their 
families. They invited their 
friend, Joseph Lippincott. At 
the time, Lippincott was still 
doing land and water surveys 

in Owens Valley. He was 
very excited about using the 
water from the Owens River to 
irrigate the land in the valley.

No one really knows what 
happened on that camping 
trip. In the end, Eaton and 
Mulholland convinced 
Lippincott to stop plans for 
water projects in Owens Valley. 
The next week, Eaton went 
to see President Roosevelt 
to make the aqueduct 
project official. Meanwhile, 
the residents, farmers, and 

ranchers of Owens Valley did 
not know that their chances 
for rich fields, orchards, and 
population growth were fading.

A Water “Project”
Fred Eaton came to Owens 

Valley. He began to buy 
land and water rights for the 
Los Angeles water project. 
The people knew he was 
Lippincott’s friend and so 
thought he was working for 
the Reclamation Service to 
help the settlers of Owens 

California Connections: The One With the Water, Wins 
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California Connections and Common Core

RI.6.4 and RH.6–8.4: 
Determine the meaning 
of words and phrases as 
they are used in a text, 
including…history/social 
studies.

■ ■■ aqueduct

■ ■■ water survey

■ ■■ water projects

■ ■■ water rights

RI.6.3: Analyze in detail how [an]…event…is introduced…and elaborated in a text…

Suggestion: Have students create a chart to record the relationships between the historical 
figures mentioned in the text. Have students cite evidence from the text to support the claims 
they make.
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Snow-capped mountain in Sierra Nevada, California

Valley with their land. He 
said nothing to change their 
minds. They sold him their 
rights without knowing that 
Los Angeles would soon be 
getting all of their water.

Mulholland drew up plans 
for the Los Angeles Aqueduct. 
He hired 2000 workers to 
build the 238-mile project. 
Eight years later, water 
from Owens Valley finally 
reached a reservoir in the 
San Fernando Valley. It was 
November 5, 1913. Mulholland 

looked out at the water 
rushing into the irrigation 
ditches. He waved at the 
residents of Los Angeles and 
said, “There it is. Take it.”

The farmers and ranchers 
of Owens Valley were furious. 
They had been tricked into 
thinking that the Reclamation 
Service would help them 
develop their land! Instead, 
they lost their rights to any of 
the water that flowed from the 
snow-capped Sierras nearby 
into their fertile valley. 

And the Winner Is...
By 1928, the Los Angeles 

Aqueduct had drained the 
once beautiful Owens Lake. 
It became a dry, salty dust 
bowl. The elk and antelope 
disappeared, along with the 
willows, cottonwoods, and 
bunch grasses. The winds 
blew off the Sierras, and the air 
filled with clouds of white dust. 
Many stores closed, and small 
towns all but disappeared in 
the Owens Valley. Fields and 
orchards dried up. Families 
had to sell everything and 
move in order to survive. Two-
hundred miles away, the 
industries and farms of Los 
Angeles grew to become some 
of richest and most powerful in 
the world. 

In December of 2006, Tom 
Taylor was in the Owens Valley 
audience to hear the mayor of 
Los Angeles speak. On this 
day, Los Angeles would “return” 
some of the water they had 
“taken” from Owens Valley so 
long ago. The crowd cheered 
as they saw and heard water  
rush into the dry, thirsty bed 
of the Owens River. David 
Nahai, then-president of the 
Department of Water and 
Power, said to the happy 
residents, “There it is… 
It’s yours!”

California Connections: The One With the Water, Wins 
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California Connections and Common Core

RI.6.7 and RH.6–8.7: Integrate information presented 
in different media or formats…to develop a coherent 
understanding of a topic or issue.

Suggestion: Analyze the picture and discuss how the 
inclusion of it supports the text and provides additional 
information. Have students research the continued saga 
of Owens Valley using online resources.
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California Common Core State Standards Descriptions

Language Standards
■ ■■ L.6.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and 

content, choosing flexibly from a range of strategies.

c) Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of 
a word or determine or clarify its precise meaning or its part of speech.

Reading Standards for Informational Text
■ ■■ RI.6.1: Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

■ ■■ RI.6.2: Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text 
distinct from personal opinions or judgments.

■ ■■ RI.6.3: Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through 
examples or anecdotes).

■ ■■ RI.6.4: Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and 
technical meanings. (See grade 6 Language standards 4–6 for additional expectations.) CA

■ ■■ RI.6.7: Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to 
develop a coherent understanding of a topic or issue.

■ ■■ RI.6.10: By the end of the year, read and comprehend literary nonfiction in the grades 6–8 text complexity band proficiently, 
with scaffolding as needed at the high end of the range.

Speaking and Listening Standards
■ ■■ SL.6.1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 

partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

c) Pose and respond to specific questions with elaboration and detail by making comments that contribute to the topic, 
text, or issue under discussion.

d) Review the key ideas expressed and demonstrate understanding of multiple perspectives through reflection  
and paraphrasing.

■ ■■ SL.6.2: Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it 
contributes to a topic, text, or issue under study.

■ ■■ SL.6.4: Present claims and findings (e.g., argument, narrative, informative, response to literature presentations), 
sequencing ideas logically and using pertinent descriptions, facts, and details and nonverbal elements to accentuate main 
ideas or themes; use appropriate eye contact, adequate volume, and clear pronunciation. CA

Writing Standards
■ ■■ W.6.1: Write arguments to support claims with clear reasons and relevant evidence.

■ ■■ W.6.2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the 
selection, organization, and analysis of relevant content.

b)  Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.

■ ■■ W.6.3: Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive 
details, and well-structured event sequences.

■ ■■ W.6.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

■ ■■ W.6.7: Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry  
when appropriate.

Common Core Reference Pages
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■ ■■ W.6.8: Gather relevant information from multiple print and digital sources; assess the credibility of each source; and quote  
or paraphrase the data and conclusions of others while avoiding plagiarism and providing basic bibliographic information 
for sources. 

■ ■■ W.6.9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

Reading Standards for Literacy in History/Social Studies
■ ■■ RH.6–8.1: Cite specific textual evidence to support analysis of primary and secondary sources.

■ ■■ RH.6–8.2: Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the 
source distinct from prior knowledge or opinions.

■ ■■ RH.6–8.3: Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, 
how interest rates are raised or lowered).

■ ■■ RH.6–8.4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains 
related to history/social studies.

■ ■■ RH.6–8.7: Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print 
and digital texts.

■ ■■ RH.6–8.10: By the end of grade 8, read and comprehend history/social studies texts in the grades 6–8 text complexity band 
independently and proficiently.

Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects
■ ■■ WHST.6–8.1: Write arguments focused on discipline-specific content.

■ ■■ WHST.6–8.2: Write informative/explanatory texts, including the narration of historical events, scientific procedures/ 
experiments, or technical processes.

b)  Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information  
and examples.

■ ■■ WHST.6–8.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience.

■ ■■ WHST.6–8.7: Conduct short research projects to answer a question (including a self-generated question), drawing on several 
sources and generating additional related, focused questions that allow for multiple avenues of exploration.

■ ■■ WHST.6–8.8: Gather relevant information from multiple print and digital sources (primary and secondary), using search 
terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of 
others while avoiding plagiarism and following a standard format for citation. CA

■ ■■ WHST.6–8.9: Draw evidence from informational texts to support analysis, reflection, and research.

Common Core Reference Pages


